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A B S T R A C T K E Y W O R D S 

This article explores the pedagogical factors influencing students’ 

speaking skills, focusing on anxiety, motivation, communicative practice, 

and instructional methods. It examines approaches such as CLT, task-

based learning, role-play, and group discussion. The findings highlight 

the importance of learner-centred instruction, constructive feedback, 

authentic materials, and teacher development in improving students’ 

speaking proficiency, confidence, and fluency. 
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INTRODUCTION 

The development of students’ speaking skills constitutes a central objective of contemporary language 

education. Oral communication enables learners to convey information, articulate viewpoints, 

negotiate meaning, and participate in academic, social, and professional interactions. Accordingly, the 

ability to communicate clearly and appropriately is an important component of communicative 

competence. 

Speaking instruction, however, presents a complex pedagogical challenge. Successful oral 

performance depends not only on knowledge of vocabulary and grammatical structures but also on 

fluency, interactional competence, pragmatic appropriacy, confidence, and the ability to formulate 

language in real time. Learners who possess relevant linguistic knowledge may nevertheless hesitate 

to speak because of anxiety, insufficient practice, or limited exposure to authentic communicative 

situations. 

These challenges raise several pedagogical questions: how can oral proficiency be developed 

systematically, which instructional practices can encourage meaningful participation, and what 

classroom conditions help learners communicate with greater confidence? This article considers 

speaking-skill development as an integrated pedagogical problem and discusses instructional 

approaches that may help address common barriers to oral communication. 

The article adopts a qualitative, descriptive approach to examining pedagogical strategies for 

developing students’ speaking skills. As described in the original study, the material considered 

included classroom observations, teacher interviews, and an analysis of instructional resources used 
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in language-learning settings [2]. The discussion focuses on communicative language teaching (CLT), 

task-based learning (TBL), and interactive practices such as role-play, group discussion, and oral 

presentations. 

These approaches are considered in relation to learner participation, fluency, confidence, motivation, 

and willingness to communicate. Psychological factors—particularly speaking anxiety and learners’ 

perceptions of the classroom environment—are also taken into account. The available description does 

not specify the sample size, participant characteristics, data-collection instruments, or procedures for 

coding and analysing the qualitative data; consequently, the discussion should be interpreted as 

descriptive rather than as a statistically generalisable evaluation of instructional effectiveness. 

A range of instructional resources can be used to establish purposeful contexts for oral practice. These 

may include coursebooks containing communicative tasks, audio and video recordings, dialogue 

scripts, flashcards, visual prompts, task-based worksheets, role-play scenarios, and sets of discussion 

questions. Such materials can support vocabulary development, provide contextual cues, and help 

learners prepare for interaction. 

Authentic or authentic-like resources, including short films, news clips, and podcasts, can expose 

learners to language as it is used beyond the classroom [5]. When selected in accordance with learners’ 

proficiency levels and learning objectives, these resources can provide topics for discussion, 

interpretation, summarising, and opinion-sharing. Their pedagogical value depends not merely on 

their presence but on the tasks designed around them: learners need clear communicative purposes 

and opportunities to use the language actively. 

Communicative language teaching places meaningful language use at the centre of classroom practice. 

Rather than limiting instruction to the explanation and reproduction of grammatical forms, CLT 

creates opportunities for learners to exchange information, express opinions, clarify meaning, and 

respond to others. Task-based learning complements this orientation by organising learning around 

tasks that require learners to use language to achieve a communicative outcome. 

Role-plays, information-gap activities, collaborative problem-solving, group discussions, and 

presentations can provide structured opportunities for such interaction. When tasks are relevant to 

learners’ experiences and have a clear purpose, they may encourage more active participation than 

exercises based exclusively on mechanical repetition. These activities also allow learners to practise 

managing turns, responding spontaneously, and adapting their messages to interlocutors. 

Speaking performance is influenced by affective factors, including anxiety, motivation, and self-

confidence. Fear of making errors or being negatively evaluated may reduce learners’ willingness to 

participate, even when they have sufficient linguistic resources to contribute. A supportive classroom 

environment can help mitigate these barriers by treating errors as a normal component of language 

development and by providing feedback that is constructive, specific, and proportionate to the learning 

objective. 

Pair and small-group work can offer learners lower-pressure opportunities to rehearse ideas before 

speaking to a larger audience. Teachers can further support participation by modelling useful 

expressions, allowing adequate planning time, setting achievable communicative goals, and adapting 

task complexity to learners’ proficiency levels. These measures do not eliminate all anxiety, but they 

can create conditions in which learners are more willing to attempt oral communication. 

Visual and multimedia resources can supply contextual information, stimulate discussion, and make 

speaking tasks more accessible. Images, short videos, audio recordings, and podcasts can be used as 



American Journal of Pedagogical and Educational Research 
Volume 53, October 2026 

  

P a g e  | 7  www.americanjournal.org 
 

prompts for description, prediction, retelling, comparison, or critical response. Authentic materials 

may also familiarise learners with varied accents, discourse patterns, and communicative contexts. To 

avoid passive consumption, however, teachers should connect these resources to explicit speaking 

outcomes and provide learners with opportunities to interpret, discuss, and respond to the content. 

The study’s reported observations suggest that interactive and learner-centred practices are associated 

with greater classroom participation, confidence, and willingness to communicate. Learners involved 

in recurring role-plays, group discussions, presentations, and task-based activities were described as 

demonstrating greater engagement and fluency. The use of authentic materials and real-life 

communicative tasks was also reported to encourage participation and help reduce speaking-related 

anxiety [7]. Because detailed information about the research sample and analysis procedures is not 

provided, these observations should be understood as indicative findings rather than conclusive 

evidence of causal effects. 

The pedagogical implications are nevertheless clear. First, speaking practice should be planned as a 

regular and integral component of language instruction rather than treated as an occasional 

supplementary activity. Second, tasks should have meaningful communicative purposes and provide 

learners with opportunities to produce extended speech, interact with peers, and negotiate meaning. 

Third, assessment and feedback should address several dimensions of oral performance, including 

intelligibility, fluency, linguistic accuracy, coherence, and interactional effectiveness, according to the 

objectives of each activity. 

The effectiveness of these practices is likely to depend on contextual factors such as teacher 

preparedness, class size, classroom dynamics, learners’ proficiency levels, and access to suitable 

materials. Professional development can therefore help teachers select and adapt communicative tasks, 

scaffold participation, manage interaction, and provide feedback that supports further learning. 

The pedagogical discussion is consistent with theoretical perspectives that emphasise the role of social 

interaction and meaningful language use. Vygotsky’s account of sociocultural development 

foregrounds the contribution of interaction with others to learning and cognitive development [9]. 

Krashen highlights the importance of comprehensible input and low-anxiety conditions in second-

language acquisition [4]. Harmer discusses the value of purposeful speaking activities, including role-

plays and discussions, for developing learners’ oral performance [3]. Richards similarly treats 

speaking as a multidimensional ability involving not only linguistic resources but also the strategic 

management of communication [6]. 

Taken together, these perspectives support an approach to speaking instruction that integrates 

linguistic development, social interaction, purposeful practice, and attention to affective conditions. 

They also suggest that speaking should not be taught solely through isolated grammar exercises: 

learners need opportunities to use language to communicate meanings and accomplish tasks. 

The development of students’ speaking skills is a multifaceted pedagogical challenge involving 

linguistic, interactional, methodological, and psychological dimensions. Oral proficiency requires 

more than command of grammatical rules and vocabulary; it also involves expressing ideas 

coherently, responding appropriately to interlocutors, and adapting language to communicative 

contexts. 

Communicative language teaching, task-based learning, role-play, group discussion, presentations, 

and the purposeful use of authentic materials can provide opportunities for meaningful oral interaction. 

Their implementation should be supported by regular practice, appropriately scaffolded tasks, 
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constructive feedback, and a classroom climate in which learners feel able to participate without undue 

fear of making mistakes. These strategies should be adapted to learners’ needs and to the practical 

conditions of each educational setting. 

Ultimately, the systematic development of speaking skills requires coordinated curriculum planning 

and continuing teacher development. Integrating oral communication into everyday classroom 

practice can help learners build the confidence and communicative resources needed for academic 

study and future social and professional interaction. Further empirical research, with clearly described 

participants, data-collection procedures, and analytical methods, would help establish more precisely 

how particular instructional approaches affect different dimensions of speaking proficiency. 
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